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Introduction
Japan’s English language education continues to be a 
victim of both internal and external forces. It has been 
diagnosed, misdiagnosed, remains in poor enough 
shape to be a case study for what not to do, and yet 
healthy enough to also be a case study for what new 
trials and ideas offer as solutions to its ailments. One 
issue that is never far from the surface is the use of 
translation in the English classroom.
Translation has long been a fundamental aspect of 
language education in Japan; the translation of Chinese 
classics into the Japanese language has a history of 
over 1000 years, as well as finding itself applicable to 
early translations of English beginning from in the late 
19th century (Hino, 1988, Nishino & Watanabe, 2008). 
In both instances, knowledge transfer was one-way - 
there was no need for two-way communication when 
Japan was studying these foreign languages and 
culture for technological development and social 
modernising. Yet even then, criticism abounds (Hino, 
1988). Moving into the modern day, however, the 
problem becomes clearer. The demands of society have 
changed, as has English education, but translation 
remains the preeminent strategy. However, to say that 
translation simply has no place in the classroom is a 
knee-jerk reaction - one that proved quite costly in the 
late 80’s and early 90’s, when Communicative Language 
Teaching (CLT) was spreading throughout Asia. 
Adopted with little regard for each country’s specific 
cultural and social circumstances, CLT was lauded as 
the response to and replacement of grammar-translation 
methodology (Butler, 2011). The problem, as Weschler 
pointed out, was that translation was blamed wholesale 
for the dismal outcomes shown by Japanese students, 
rather than what he believed should be blamed - the 
grammatical focus on referential meaning of phrases, 
rather than social meaning (1997). Regardless of 
whether this was indeed the case is not important, but 
the fact that translation was blamed and replaced 
wholesale swung the pendulum too far with little 
consideration for what had come before, resulting in a 
new methodology whose implementation has suffered 
from several problems, costing many years of poor 
outcomes due to incremental adjusting and correcting.
Japan’s English education system receives a lot of 
attention in the academic world, however most of the 
research focuses on the pedagogy itself. It is only logical 
given that most of the system’s problems do stem from 
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external influences, such as university entrance exams, 
government requirements and parent expectations. 
Students do feature in the research consistently, but 
there is a tendency to overlook several factors when 
measurable student outcomes are the easiest way to 
prove or disprove the value of certain pedagogical 
paradigms. 
One such factor is that realistically, researchers are 
limited in what they can measure English students on. 
Student outcomes are highly visible in the form of 
tangible scores and rate of improvement, but it is much 
harder to measure or prove the long-term efficacy of 
what the researcher is investigating when the students 
in question graduate and get older.
Ultimately, there comes a point in the educational 
journey of English students in Japan where their teacher-
centred education comes to an end, or at least tapers 
off as students become adults and find themselves in 
tertiary level classes. By this point, students have 
developed their own preferred method of study and a 
perception of how competent they are at English. Given 
that translation features heavily in secondary schools 
around Japan, this paper aims to find out how students 
judge translation as a useful skill, and how it affects their 
own self-efficacy and perception of their ability.
Literature Review
Translation has and continues to be at the forefront of 
English education in Japan for a number of reasons. The 
use of translation is not unusual, nor is it unique to 
Japan. However, while the Japanese government has in 
recent times mandated the implementation of 
communicative-based classrooms, with all high school 
English classes to be comprehensively taught in English 
(MEXT, 2009), the reality is that Japan did, and 
continues to use its own version of the grammar-
translation method known as yakudoku (Cook, 2012). 
While translation as a skill can be applied as a 
communicative activity (Naimushin, 2002), yakudoku ’s 
nature is not communicative, and while there has been 
some progress over the years, the resistance to 
changing to communicative-based pedagogy remains 
strong, stemming from a number of reasons.
As Hino states, once a practice is accepted as tradition, 
it becomes the norm (1988). Though grammar-
translation methods were popular in many countries, 
Japan’s usage of yakudoku is a deeply rooted cultural 
norm that is not easy to dislodge. This was evident in 
the late 1980’s and early 1990’s when the 
implementation of CLT struggled due to a lack of socio-
cultural consideration and awareness (Butler, 2011). 
But this alone cannot be blamed for the continuing use 
of non-communicative pedagogy in a system that sets 
communicative goals.  English teachers themselves 
struggled to meet the level of communicative 
competence required to teach it — only about 20% of 
teachers who took a TOEIC test were able to meet the 
730-point target set by the Kyoto Board of Education 
(中学の英語教員, 2017). Teachers, who themselves 
were educated by yakudoku, have largely been unable to 
change their pedagogy. Their own English competency 
is naturally a factor as most teachers were neither 
educated in a system that encouraged communicative 
proficiency or provided adequate training in 
communicative teaching (Cook, 2012), but that alone 
does not explain why the problem has continued to 
persist for decades. 
Richards noted that teachers have two kinds of 
knowledge that influence their understanding and 
practice of teaching: the first being subject matter and 
curricular issues and how the content of a lesson can 
be presented in an effective and coherent way, and 
second, knowledge relating to the teacher’s personal 
and subjective philosophy of teaching (1996). Both 
these points are important within the English education 
system of Japan. First, regardless of the communicative 
goals set by the Ministry of Education, Culture, Sport, 
Science and Technology (MEXT) in the Course of Study, 
the initial and most preeminent use of a student’s 
English ability is generally in a university entrance 
examination. Crucially, communicative ability does not 
have a prominent role in Japanese university English 
entrance examinations. Yet, despite Cook finding that 
teachers revert to using yakudoku due to entrance 
examination pressure (2012), Mulvey maintains that 
entrance examinations are not to be blamed for the 
resistance to reform (1999). He argues that if entrance 
examinations were to affect the pedagogical decisions 
of teachers, there should be something to show for it 
such as improved test-taking and reading skills. As 
Mulvey points out, however, secondary school content 
and pedagogy do not resemble what would be expected 
for a system aimed at preparing for an all-important 
exam (1999). Therefore, the situation appears to be 
stuck neither here nor there - teachers believe 
translation/yakudoku is helpful for the examination, 
while the reality is that it is not, and in focussing on it 
instead of other skills and strategies, students are 
prevented from being equipped with otherwise useful 
skills and practice. In other words, the amount of time 
given to practicing the skill of translation comes at the 
expense of all others, including communicative skills, 
but simultaneously provides no advantage in an exam 
(Mulvey, 1999). The held beliefs of teachers trying to 
create lessons based on subject matter and curricular 
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issues such as important examinations, therefore, only 
ensures that the continued use of yakudoku not only 
fails as a solution but prevents MEXT goals being met, 
too. 
The second point mentioned by Richards concerns 
personal and subjective philosophy of teaching held by 
teachers (1996). Teacher belief systems are founded 
on the goals, values and beliefs held in relation to the 
content and process of teaching and their understanding 
of the system in which they work, known as a culture of 
teaching (Richards & Lockheart, 1994). In the case of 
Japanese teachers being educated in Japan and its 
classroom culture, it is not difficult to see that their own 
philosophies align with their experiences first as a 
student, then as a teacher, leading to a reinforcement of 
an already normalised non-communicative teaching 
pedagogy such as yakudoku. As Cooper and Price found 
out in a survey given to 150 Japanese English teachers, 
many still believe, even after the new MEXT requirements, 
that translation was both beneficial to class, and useful 
for student entrance examinations (2020). It was 
further noted that only a minority of Japanese English 
teachers believed that translation helped the four main 
language skills (listening, speaking, reading and writing). 
To add further complications to achieving communicative 
pedagogy in Japanese classrooms, only a minority 
believed that translation interfered with communicative 
teaching, raising questions about teacher understanding 
of communicative language teaching (Cooper & Price, 
2020). In essence, it appears that teachers both firmly 
believe that translation is beneficial for their students 
for future examinations and are confused as to what 
communicative language teaching actually entails. This 
supports the findings by both Lamie, who found that 
many teachers did not study second language 
acquisition theories and methodologies as university 
students (2001), and that of Cook, who found that 
Japanese teachers who recently returned from overseas 
communicative pedagogical programs still reverted 
back to yakudoku due to entrance examination pressure 
(2010). 
Huang et al. (2007) found that Japanese personal 
teacher efficacy and teacher self-esteem were highly 
correlated. Yet, as the Kyoto Board of Education 
discovered, there are significant issues with actual 
English ability amongst teachers (中学の英語教員, 
2017). Given a low ability, if teachers were to 
simultaneously possess a high self-efficacy, then it 
would be an indication that they are overstating their 
ability or knowledge or are failing to recognise the lack 
thereof (Dunning & Kruger, 1999). Most Japanese 
teachers of English, however, would be made aware of 
their low English ability by the existence of the JET 
Programme. As the JET Programme employs thousands 
upon thousands of predominantly native English 
speakers to classrooms all over Japan as assistant 
teachers, Japanese teachers of English would surely 
realise that their ability is not as high as they thought. It 
seems doubtful that Japanese teachers would hold 
high self-efficacy and esteem in relation to their English 
ability. It is possible, though, for a teacher to 
simultaneously hold high teacher efficacy and  low ability 
if they had a strong belief in their culture of teaching. 
That is to say teachers could possess high teacher 
efficacy in English as a subject, instead of English as a 
language. Teachers who maintain the belief that 
translation benefits their students through being useful 
in entrance examinations, for example, would see 
themselves as possessing greater self-efficacy than if 
they were to strictly follow the Course of Study’s 
emphasis on communication and English as a Language. 
This notion could be reinforced in the teacher’s mind by 
the lack of training given to JET Programme teachers. 
These predominantly native speaking teachers are 
employed with the sole qualification of having a university 
degree and commanding a high level of English (CLAIR, 
2020), and many problems that occur in the classroom 
stem from a lack of team-teaching training provided, and 
poor eligibility criteria (Hasegawa, 2008). Overall, they 
do not have a fundamental understanding of the 
education system of Japan, nor the culture of teaching. 
Therefore, so long as the self-efficacy of the Japanese 
English teacher is rooted in the culture of teaching, 
confidence in their personal English ability would have a 
lesser effect than if English as a language  was a goal of 
their classroom. 
For students who are educated in this teacher-centred 
culture of learning, then, it is only natural for their own 
beliefs and thoughts to be a product of such. However, 
as students are not privy to the inner workings and 
knowledge that teachers have of the educational 
system, nor have the metacognitive understanding or 
agency over their education, the extent that the culture 
of learning and teacher pedagogy affects them is 
difficult to evaluate. For example, while it might be clear 
to teachers that there is a distinction between English 
as a subject and English as a language, from the 
perspective of the student, it might be one and the 
same. Additionally, translation is a language-learning 
skill that can be honed. Bandura stated that an appraisal 
of ability in relation to accomplishments of peers are a 
source of self-efficacy belief (1997). Therefore, as it has 
such an enduring influence on English classrooms, a 
student who excels in translation compared to other 
classmates is likely to strong self-efficacy, which as 
Bandura also states, fosters the belief that other similar 
tasks can be mastered (1997). This is important to 
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note. On one hand, the focus of translation or yakudoku 
is not used communicatively. On the other, proficiency 
can increase student belief in achieving other 
comparable tasks. For students who do not distinguish 
between English as a subject  and English as a language, 
this could suggest that communicative ability, or a belief 
in, could be raised due to translation, despite it having 
no direct  influence on communication. Conversely, being 
bad at translation can hamper their belief in other tasks, 
too. 
The majority of research on Japanese classrooms has 
focussed on teachers and educational policy, often with 
student outcomes shown as evidence of a success or 
failure of a policy or pedagogical decision. Mulvey has 
shown that a pedagogical insistence on using yakudoku 
in the classroom does not lead to communicative 
competence, nor the skills and strategies that would 
help on important student milestones such as entrance 
examinations (1999). What has received less attention 
is how students perceive translation regarding their own 
English ability. As mentioned above, for students who 
have no experience requiring a distinction between 
English as a subject and English as a language, their 
perception of translation is an important factor to 
research because it is not inherently communicative - 
the goal of the Course of Study outlined by MEXT 
(2009) - yet still influence communicative outcomes.
Method
The data used in this paper was collected from a survey 
conducted during the first semester of 2020 at a 
university in Japan. The survey was disseminated to 90 
first year and 31 second year students online over the 
course of two weeks. Students were from a variety of 
majors, including international policy, regional cultural 
policy and management, and art management.
Survey Design
The survey contained 10 statements regarding 
translation as a classroom practice and participants 
were asked to indicate how strongly they agreed or 
disagreed on a five-point Likert scale. Results were 
coded from 0 to 4, with 0 representing “strongly agree” 
and 4 representing “strongly disagree.” They were also 
asked to indicate what percentage of their high school 
English classes took place in English, and how they 
ranked themselves in English ability compared to their 
peers on a five point scale from 1 (much worse) to 5 
(much better). Participation was not mandatory, and 
students were told that it had no implication on their 
overall grades for their class. The survey was bilingual, 
with both English and Japanese instructions given for 
each question. The results were determined to be 
sufficiently reliable for an exploratory survey (10 items; 
α=0.63). We hypothesised that students would have a 
view of translation that was more favourable than can 
be reasonably justified with the current trends in second 
language education, but that second year students 
would have a less favourable view of translation than 
first year students. For each of the survey questions 
descriptive statistics were generated and t-tests were 
run comparing first and second year students to 
determine if significant differences appeared. Significant 
findings are reported. Our hypothesis that students held 
positive views of translation was confirmed, while our 
hypothesis that second year students held less positive 
views only held for a few of the survey items.
Results and Findings
Percentage of High School Class in English
Students believed that the majority of their classes 
were taking place in Japanese (M=2.09, SD=0.69), 
with the median student saying only 30% of their 
classes took place in English. This suggests that the 
Course of Study guidelines set forth by MEXT regarding 
English classes taking place mostly in English are not 
being followed by high school teachers.
Figure 1.  Response rates for “About what percentage 
of your high school classes took place in 
English?”
Comparison of self-rated English ability to fellow 
students
The majority of students (55%) believed themselves to 
be worse than other students in the same year as 
themselves (M=2.41, SD=0.87), with no respondents 
answering that they were “much better” than their peers.
11% 35% 40% 15%
Much Be�er Be�er Average Worse Much Worse
Figure 2:  Response rates for “How would you 
compare your English ability to other 
students of your year?”
Item 1: Translation helps understanding
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Participants in the survey overwhelmingly agreed (over 
97%) that translation helps with understanding English 
(M=0.60, SD=0.54), with no respondents disagreeing. 
42% 55.5% 2.5%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 3.  Response rates for Question 1: 
“Translation helps understanding”
Item 2: Translation is not a useful language learning 
strategy
he great majority of students (68%) disagreed that 
translation was unhelpful as a language learning 
strategy(M=2.68, SD=0.81).
1% 57% 11%
Strongly Agree Agree Unsure Disagree Strongly Disagree
8% 23%
Figure 4.  Response rates for Item 2:  
“Translation is not useful as a language 
learning strategy”
Item 3: Translation is a useful classroom activity for me
81% of students agreed that translation is a useful 
classroom activity with no students strongly disagreeing 
(M=1.05, SD=0.77).
21% 60% 12% 7%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 5.  Response rates for Item 3: 
“Translation is a useful classroom 
activity for me.”
Item 4: Translation was used too much in my secondary 
school classes
While students leaned towards agreeing, the standard 
deviation was large and the median student said they 
did not know if translation was used too much in their 
middle and high school classes (M=1.73, SD=1.16). 
This indicates that students are ambivalent and unsure 
of what the appropriate amount of translation should be.
17% 28% 22% 6%
Strongly Agree Agree Unsure Disagree Strongly Disagree
26%
Figure 6.  Response rates for Item 4: 
“Translation was used too much in my 
secondary school classes”
Item 5: Translating into English is fun as a learning 
activity
The majority of students (54%) agreed that translation 
is fun (M=1.39, SD=0.87), with no students strongly 
disagreeing.
17% 37% 37% 9%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 7.  Response rates for Item 5: 
“Translating into English is fun as a 
learning activity”
An independent samples t-test comparing the 
responses between first and second years students 
found that first years were moderately more likely to 
agree that translation is fun than second year students, 









S E C O N D Y E A R
F I R S T Y E A R
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 8.  Response rates for Item 8: 
“Translating is fun for me” separated 
by year cohort
Item 6: Translation helps English conversation
Students agreed on average that translation was helpful 
for English conversation (M=1.10, SD= 0.86) with no 
students strongly disagreeing. 
22% 56% 12% 10%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 9.  Response rates for Item 6:  
“Translation helps English conversation”
An independent samples t-test comparing first and 
second year students’ agreement found that second 
year students were moderately less likely to agree that 
translation was helpful for conversation, t (121)=-2.53, 









S E C O N D Y E A R
F I R S T Y E A R
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 10.  Response rates for Item 6 
 (“Translation helps English conversation”) 
separated by year cohort
Item 7: I don’t have confidence in my ability to understand 
English without a translation
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A significant majority of students (63%) agreed that 
they lacked confidence in their ability to understand 
English without a translation (M=1.27, SD=0.94), with 
no students strongly disagreeing. After 8 or more years 
of English education, only 12% of students felt confident 
they could understand English without a translation.
23% 40% 26% 12%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 11.  Response rates to Item 7: 
“I don’t have confidence in my ability 
to understand English without a 
translation”
While we might expect that increased exposure to 
English in high school or a year of 90% English classes 
in university would increase students’ confidence in 
their ability to understand with relying on Japanese, an 
independent samples t-test comparing first and second 
year students found no significant difference in 
confidence between the two groups. Additionally, a 
linear regression comparing self-rated confidence and 
the amount of English used in high school classes also 
found no significant relationship. 
Item 8: Translation is useful for entrance exams
The majority of students (65%) agreed that translation 
was useful for entrance exams (M=1.30, SD=1.00).
21% 44% 19% 15% 1%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 12.  Response rates for Item 8: 
“Translation is useful for entrance exams”
Item 9: Translation is useful for acquiring the four 
language skills (reading, writing, speaking, listening)
The majority of students (54%) agreed that translation 
was useful for acquiring the four language skills 
(M=1.55, SD=0.95).
12% 42% 27% 18% 1%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 13.  Response rates for Item 9: 
“Translation is useful for acquiring 
the four language skills”
Item 10: Translating into Japanese puts the focus on 
Japanese rather than English
The majority of students (58%) agreed that translation 
shifts the focus from English to Japanese (M=1.36, 
SD=0.90). Only 10% of students disagreed.
17% 41% 32% 9% 1%
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 14.  Response rates for Item 10: 
“Translating into Japanese puts the focus 
onto Japanese rather than English”
An independent samples t-test comparing first and 
second year students found that second year 
students were likely to agree that translation put the 
focus onto Japanese rather than English, t (121)=2.35,  
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F I R S T Y E A R
Strongly Agree Agree Unsure Disagree Strongly Disagree
Figure 15.  Response rates for Item 10: 
“Translating into Japanese puts the 
focus onto Japanese rather than 
English” separated by year cohort
Discussion
Student Beliefs about Translation
Overall, the results of our survey reveal a variety of 
contradictory and counterfactual beliefs held by 
students which indicate that the Japanese university 
students surveyed have not developed a strong 
metacognitive awareness of translation or learning 
strategies in general. Despite the drawbacks of 
yakudoku-focused English education, students 
maintained a pos-itive attitude towards translation, 
saying that it was fun, useful, helpful for examinations, 
and good for the four language skills. This finding should 
not be surprising — spending more time on one skill 
than any other at the direction of teachers with nothing 
to indicate it might not be an effective strategy would 
probably lead students to conclude that it is a crucially 
helpful skill in all situations. However, students 
simultaneously recognised that they would have no 
confidence without it, yet claimed it helped with 
understanding. Paradoxically, students maintain that it 
is helpful to understanding English, yet its all-
encompassing nature seems to make students 
conceptualise English to be equal to translation. Simply 
put, they cannot fathom understanding English directly, 
and as such, understanding Japanese that has been 
produced via translation is what it means to understand. 
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The high number of students who thought that too 
much class time was spent on translation or did not 
know might appear to be normal, especially given that 
the median student response indicated only 30% of 
class was in English. However, students maintained a 
positive opinion on translation despite stating it is used 
too much. There are a number of possible reasons this 
may be true. It could imply that students just do not 
have the aforementioned metacognitive awareness of 
translation to recognise its strengths and limits as a 
strategy, or what other strategies might be available. 
Another possibility is that they consider their English 
class as English as a subject, and that the ultimate goal 
of English class — and therefore their class time — is for 
an ulterior purpose: examinations. Or it could just be that 
no matter how good they think translation is, they 
recognise there can be too much of a good thing. As 
high school students, it is reasonable to assume a mix 
of all three. Consider that many students responded 
that translation helps English conversation. Realistically, 
translation can hinder and even be detrimental to 
communicative competence (Hino, 1988). This 
understanding was reflected in a previous survey asking 
for teacher opinions where only a minority of Japanese 
teachers believed it to be of communicative value 
(Cooper & Price, 2020). Translation does not help 
listening, nor speaking, and having a student mentally 
employ yakudoku, where they first think of the Japanese 
they want to say and then rearrange it ensures a large 
delay of output (Hino, 1988). Teachers are aware of this 
(Cooper & Price, 2020); however, students appear not 
to be. Teachers and their culture of teaching are making 
decisions about what is best for students, but students 
do not see the decision being made, and therefore are 
less critical of any shortcomings. Because teachers 
focus so heavily on grammar and translation, like Plato’s 
Allegory of the Cave, students experience English as a 
shadow on the wall, not able to experience English 
directly or learning any of the important skills and 
strategies that would allow them to do so. 
Student uncertainty as to whether translation was used 
too much in class further reinforces the idea that 
students lack the metacognitive awareness about what 
makes a good learner. Students responded positively to 
translation being helpful, doubted their English under-
standing without it, yet were unsure about whether it 
was used too much. Without making it explicit, student 
responses seem to indicate a situation whereby they 
have become ensnared; they can sense it is being used 
too much and indicate that they rely too much on it, but 
are unable to demonstrate or indicate an alternative. 
This is evident in their misattribution and confusion 
about the values and limits of translation as a skill, 
largely overestimating its usefulness while recognising 
their own overdependency. For example, they believe 
that it helps with the four language skills but cannot use 
the four language skills effectively without it. They are 
aware that it affects their ability to communicate yet 
struggle to conceptualise that translation is separate 
from direct understanding and other aspects of 
communicative competence. If translation is so heavily 
leaned upon for understanding, then the question of 
whether students were ever cognizant of understanding 
without translation must be raised.
Differences between first and second year university 
students
There was no significant relationship between the 
degree of English students stated was used in their 
classrooms and how confident they felt with English. 
Additionally, there was also little difference between first 
and second year university. There are a couple possible 
explanations. With regard to the degree of English in 
high school classrooms, an established culture of 
learning derived from various external sources — such 
as parental expectations, pedagogy of cram schools, 
and a plethora of English and examination study guides 
— may be reinforcing the idea that translation is 
inherently tied to English which in turn is inherently tied 
to the classroom. Therefore, even if the school classroom 
has a higher percentage of English instruction and 
activity, student confidence would vary little if they had 
already conceptualised English as a subject. Another 
possibility is that the change in instruction style is so 
sudden. Translation, for better or for worse, is what 
students are comfortable with during their secondary 
education. However, upon entering university where 
classes are predominantly English, there could be a 
large shift in students’ conceptualisation. University 
students may be forced to recognise that translation, 
while still nominally helpful, plays a much reduced role in 
their English usage and ability — or at least its 
shortcomings become more recognisable. This change 
may dampen their confidence, for while they may have 
been comfortable with the English as a subject mentality 
in secondary school, little of it is transferable. At the very 
least, the changes in the method of instruction are 
much more rapid than the change in their 
conceptualisation, if such a change happens at all. This 
gap could lead to a drop in confidence as they progress 
through university realising the four language skills have 
lost what they perceived to be a pillar of support 
(translation). 
Another difference between first and second years was 
how much they agreed that translation helped 




Butler, Y. (2011). The implementation of communicative and 
task-based language teaching in the Asia-Pacific 
region. Annual Review of Applied Linguistics . 31 (1), 
36-57.
Council of Local Authorities for International Relations, (2020). 
Eligibility. Retrieved from http://jetprogramme.org/en/
eligibility/
Cook, M. (2010). Offshore outsourcing in-service teacher 
education: the long-term effects of a four-month 
pedagogical program on Japanese teachers of 
English. TESL Canada Journal , 28(1), 60-76.
Cook, M. (2012). Revisiting Japanese English Teachers’ (JTEs) 
perceptions of communicative, audio-lingual and 
grammar translation (yakudoku) activities: beliefs, 
practices and ratio-nales. Asian EFL Journal, 14 (2), 
79-98
Cooper, N., Price, Z. (2020). Opinions about translation in 
Japanese team-teaching class-rooms. 静岡文化芸術大
学研究紀要, 20(1), 21-32.
Kruger, J., Dunning, D. (1999). Unskilled and unaware of it: How 
difficulties in recognizing one's own incompetence 
lead to inflated self-assessments. Journal of 
Personality and Social Psychology , 77(6), 1121–
1134.
Hasegawa, H. (2008). Non-native and native speaker teachers’ 
perceptions of a team-teaching approach: case of the 
JET programme. The International Journal of 
Language Society and Culture , 26 (1), 42-54.
Hino, N. (1988). Yakudoku : Japan's dominant tradition in foreign 
language learning. JALT journal , 10 (1&2), 45-55.
Huang, X., Liu, M.,Shiomi, K. (2007). An analysis of the 
relationships between teacher efficacy, teacher self-
esteem and orientations to seeking help. Social 
BEhavior and Personality: an international journal , 
35(5). 707-716.
Lamie, J. M. (2002). An investigation into the process of 
change: the impact of in-service training on Japanese 
teachers of English. Journal of In-Service Education , 
28(1), 135-162.
Mulvey, B. (1999). A myth of influence: Japanese university 
entrance exams and their effect on junior and senior 
high school reading pedagogy. JALT Journal , 21 (1), 
125-142.
中学の英語教員、ＴＯＥＩＣ”合格” ２割　「資質」はＯＫ？京都. (2017, 
February 10). 
           Kyoto Shinbun . Retrieved from https://www.kyoto-np.
co.jp
MEXT. (2009). The revisions of the Course of Study for 
elementary and secondary schools Retrieved from 
https://www.mext.go.jp/en/policy/education/elsec/
title02/detail02/1373859.htm
Naimushin, B. (2002). Translation in foreign language teaching: 
the fifth skill. MET, 11 (4), 46-49.
Nishino, T., & Watanabe, M. (2008). Communication-oriented 
policies versus classroom reali-ties in Japan. TESOL 
Quarterly , 40(1), 133-138.
Richards, J., & Lockhart, C. (1994). Reflective teaching in 
second language classrooms . New York: Cambridge 
University Press.
Richards, J. (1996). Teachers’ maxims in language teaching. 
TESOL Quarterly , 30(2), 281-296.
Weschler, R. (1997). Uses of Japanese in the English 
Classroom: Introducing the Functional Translation 
Method. The Internet TESL Journal , 3(11). Retrieved 
from
 http://iteslj.org/Articles/Weschler-UsingL1.html
disagree that translation helped. This was expected 
given that second year students had more time in 
communicative-based classes than first year students. 
As mentioned above, this realisation that translation is 
not as useful as once thought seems to be connected 
to the lack of growth in confidence between first and 
second years. Despite the lack of growth in confidence 
however, second year students were also more likely to 
disagree that translation was fun. This could indicate a 
growing acceptance of ambiguity and uncertainty in 
their language learning as they shift away from what 
they were comfortable with in high school.
Limitations
Student responses garnered a fairly low level of 
disagreement on most questions. Unless the question 
was rather extreme, students seemed unwilling to 
express their disagreement, which could be one reason 
why a low Cronbach’s alpha value was generated. Some 
questions were ‘reversed’ to account for this expected 
resistance to disagree, but the amount of questions 
seemed to be insufficient. 
Though the benefit of a survey such as this is to create 
a large data sample, some questions provided interesting 
results that should be investigated further. For example, 
students largely agreed that translation was used too 
much, despite students being generally positive to-
wards it in other questions. However, with a Likert scale 
survey, we were not able to ascertain why they thought 
it was used too much despite their answers suggesting 
it was useful and fun. Subsequent questions such as, 
“Why do you think it is used too much?” and, “Instead of 
translation, what else do you think would be useful for 
class?” would be interesting to ask in future research. 
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